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2025 Statement of Variance: Part 1 - Review of Strategic & Annual Plan Goals 
 

Strategic Goal 1: 
Ākonga: We belong, contribute and are active in our learning (NELP: 1, 2, 3, 4, 7) 

 
 

Strategic Goal 2 
Kaimahi: We are growing as effective educators. (NELP: 1, 2,3, 4, 5, 6, 7) 

 
 

Strategic Goal 3:    
Whānau me te hapori: Relationships are valued, meaningful and two way. (NELP: 2, 3, 5,7) 

 

What did we achieve?  

Reviewed 2025 Annual Plan - Review Key -  Completed, Underway,Yet to Action,  Continued focus for 2026 
 
Evidence:  

●​ Student & Staff consultation on outcomes 
●​ Community Consultation on 2025 outcomes - reporting, communication & learning partnerships 
●​ Community feedback - anecdotal, events, engagement 
●​ Wellbeing Surveys & Student Voice  
●​ Staff Only Days & Staff Meeting Agendas 
●​ Teacher & leader professional growth cycles & leadership inquiries 
●​ Monthly Principal Reports  
●​ Start & End Of Year Student Achievement Data Analysis 
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2025 Statement of Variance: Part 2 - Review of Student Achievement Targets  
 

Student Well-being - Target & Analysis 
 
This is the seventh year that a target has been set for Student Well-being. In 2019 Year 5/6 students participated in the NZCER Wellbeing at School Primary 
Student Survey for the first time. This survey offers a snapshot of; learning, climate and culture in schools, standardised data to track progress over time and a 
nationally referenced way of comparing gender, ethnicity and year level data. Following a global pandemic the school has seen monitoring student wellbeing 
as a priority. 
This survey provides an opportunity to delve into what is going well for students and what is not.  Over the past four years the school’s focus has shifted in 
response to this information from: 

●​ Strategies for emotional regulation and pro-social student culture - 2021 
●​ Strategies for emotional regulation and seeking and utlising student voice - 2022 
●​ Valuing culture and family background, student voice and fairness - 2023 
●​ Respect for culture as a platform for ako/tūrangawaewae and developing empathy/assertiveness to build positive student culture - 2024 
●​ Fostering positive student culture with a focus on respect, empathy, being an upstander and expressing our needs - 2025 

 
Target 1 – Student Well-being 

 

To foster positive student culture with a focus on respect, empathy, being an upstander and expressing our needs . 
Reviewed in December 2025 with a focus on the Year 4-6 cohort group.  
 
The school will foster a positive student culture through explicit teaching and acknowledgement of integrity, empathy and respect for diversity so that a greater 
number of the 2025 Year 4-6 cohort are responding positively in the  ‘Prosocial Student Culture’ and ‘Student’s Social Strategies’ aspects of the NZCER 
‘Well-being at School’ Student Survey at the end of 2025 than the Year 4-6 cohort at the end of 2024. 
The school will also continue its focus on leveraging students’ culture and family background as a platform for ako and turangawaewae to maintain the positive 
shifts in this aspect. 
 

-​ Prosocial Student Culture target: Increase the mean score for this aspect of the Wellbeing at School survey from 57.7% in December 2024 to 65% 
in December 2025 

-​ Student’s Social Strategies target: Increase the mean score for this aspect of the Wellbeing at School survey from 59.6% in December 2024 to 67% 
in December 2025 (returning to, or above the 2023 score)  

-​ Aggressive Student Culture target: Increase the mean score for this aspect of the Wellbeing at School survey from 26.8% in December 2024 to 
27% in December 2025 (to maintain the shift made in 2024)  

The 2025 Year 4-6 cohort will:  
●​ Continue the focus on empathy and assertiveness to support the shifts made in reducing ‘Aggressive Student Culture’ 
●​ Teach understanding for diversity - considering perception versus reality through an understanding that all people operate differently 
●​ Encourage ‘upstander’ behaviour through a focus on respect/integrity and students acknowledging one another for supporting others. 

so that a greater number are responding positively in the ‘Prosocial Student Culture’ and ‘Student’s Social Strategies’ aspects of the NZCER ‘Well-being at 
School’ Student Survey at the end of 2025 than at the end of 2024. 
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Outcomes/What Happened - update for 2025 to actions 
 
Goals and outcomes using End Term 3 NZCER survey for Year 4-5.  
Note survey was conducted with Year 4-6 but targets reviewed and set for only those students remaining at school - Year 6s removed. 
 
Key: Achieved / Not achieved 
 
1.Prosocial Student Culture target: Increase the mean score for this aspect of the Wellbeing at School survey from 57.7% in December 2024 to 65% in 
December 2025 

 
-​ Prosocial student culture: Mean score for aspect in October 2025 survey - 60.1%, based on Year 4-5 
-​ Target not achieved - note, however, increase of 2.4% from 2024 senior school picture.  

​  
2.  Student’s Social Strategies target: Increase the mean score for this aspect of the Wellbeing at School survey from 59.6% in December 2024 to 67% in 
December 2025 (returning to, or above the 2023 score)  
 

-​ Students’ Social Strategies: Mean score for aspect in October 2025 survey - 62.1%, based on Year 4-5 
-​ Target not achieved - note, however, increase of 2.5% from 2024 senior school picture.  

 
3.  Aggressive Student Culture target: Increase the mean score for this aspect of the Wellbeing at School survey from 26.8% in December 2024 to 27% in 
December 2025 (to maintain the shift made in 2024)  
 

-​ Note - this target was set incorrectly. Clarification from NZCER this year indicates that the Aggressive Student Culture aspect score needs 
to be read opposite to the other aspects.  A lower score = a less aggressive student culture and therefore gains made by the school in 
supporting a positive student culture. 
 

-​ Aggressive Student Culture: Mean score for aspect in October 2025 survey - 21.5%, based on Year 4-5 
-​ Target achieved - This is the lowest score for the aggressive student culture aspect since 15.8% in 2022 

 
For the 2026 goals it is pleasing to not the progress in all aspects that were a focus though the goals were not fully achieved. In regard to other aspects of the 
survey however, as shown in the table below, the results continue to not align with anecdotal evidence.   
As usual, the leadership team noted large discrepancies between what is reported by students in this lengthy, wordy, sixty question survey and anecdotal or 
school led alternative sources (student council feedback, Heritage Language group feedback, student voice in principal appraisal or teacher professional 
growth cycles). To explore this further, SLT created a simplified version of the key aspects of the survey that are a focus in 2025 in ‘child speak’ HERE which 
Year 4-6 students completed. The document below is a comparison of the results of the school-led survey with those of the NZCER survey. In light of these 
findings, Bellevue is considering using a school designed survey to establish strengths and next steps in regard to student wellbeing in future. 
 
 

●​ 2025 School Created Student Survey - simplified for students and with comparison to WB@S survey results 
 

●​ Principal Appraisal Summary (from discussion with students)- They (the children) are all very positive about their school, they know it is a 
very safe welcoming and positive place to be. They know what the right thing to do is, they consider this has made the school safer and made people 
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kinder to each other. They welcomed the changes in the timing of playtimes, and being able to play first and then eat. They love their swimming 
lessons. They have lots of friends, it is easy to make friends. They love Artsplash, geometry dash, sports, scratch lego. There are lots of things to do, 
plenty of playground space and personal space. They believe children are happy at this school – most people are happy and smile, children play well 
and have fun, children look after each other. They love learning about mathematics, - especially being taught at their own level. They would like more 
hard maths work including long division. They have enjoyed the University of Canterbury reading programme. The children consider that their teachers 
often ask what they would like to learn about, and plan programmes in response to this. They like their teachers, and consider that their teachers are 
good teachers, who enjoy working with them. 

 
To enable the school to monitor the impact of actions to improve wellbeing over time, despite the annual discrepancies between:  

●​ results from alternative sources 
●​ results from larger groups of students 
●​ positive anecdotal information the school has on student wellbeing in general 

the school has begun to monitor overall aspect data for each year following the global pandemic in comparison to the previous years and the pre-Covid data. 
This gives a positive picture of the work being done on Wellbeing overall and supports identification of priority areas for improvement. 
 
Note: for this table in 2023- 2025, we have used the mean score for the cohorts remaining with the school in the upcoming year to provide a baseline for 2026 
(ie. the Year 6 students have been removed) 

Wellbeing at School Survey Aspect Mean Score 
2025 

Mean Score 
2024 

Mean Score 
2023 

Mean Score 
2022 

Mean Score 
2021 

School-wide climate and practices    

Caring and collaborative school 68.4% 75.4% 73.5% 70.4% 62.0% 

Respect for culture 67.5% 73.0% 69.3% 71.6% 69.6% 

Safe school 71.5% 73.8% 74.8% 74.3% 70.2% 

Teaching and learning      

Caring teaching 69.3% 74.1% 73.5% 74.5% 62.8% 

Caring learning 70.0% 73.2% 75.4% 78.7% 69.8% 

Community partnerships      

Home-school partnerships 74.6% 76.0% 75.3% 75.9% 71.5% 

Pro-social student culture and strategies      

Prosocial student culture 60.1% 57.7% 65% 67.2% 54.3% 

Students' social strategies 62.1% 59.6% 66.4% 70.7% 56.3% 
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Aggressive student culture      

Aggressive student culture 21.5% 26.8% 22.7% 15.8% 23.2% 

 
The fluctuations in this table, although clearly showing that shifts are made in areas of focus for the current year, are not especially helpful in tracking progress 
over time.  Different cohorts experience the school differently, answer differently and, likely, understand the questions differently. This is another reason to 
explore the use of a school created tool to measure progress on areas of focus in student wellbeing from 2026. 
 
Aggressive student culture, with the understanding that a lower school is more positive, is a huge celebration for the school as it is the lowest it has been since 
2022.  Maintaining the focus on the Pro-Social student culture and strategies will be important into 2026 to continue to build on our positive school culture. 
 
In addition to this, valuing students' culture and family background continues to be an identified focus for 2026. 
 
Actions to Achieve Targets/What was done:- 
 

●​ The Year 4-6 teachers explicitly taught empathy and assertiveness as well as understanding diversity - people operate differently. This was done 
through a range of methods; as part of our Health & Sexuality Programme, through ongoing social coaching, through celebrating diversity through 
annual events - ADHD awareness month, and ADHD group, Autism awareness, etc as well as ongoing discussions, messages and communication 
(with resources) to families about understanding and responding to neurodiversity. 

●​ Teachers taught respect/integrity with a focus on ‘upstanders’ - strategies for managing mean behaviour, communicating needs and supporting one 
another.  This also, was through a range of methods, notably ongoing supervision and support for a group of children struggling to manage football 
without teacher intervention.  Several renditions of student devised ‘expectations’ were developed with teacher support, supervision was provided 
throughout breaktimes to build students ability to manage their behaviours accordingly and to navigate methods of collaboratively holding one another 
accountable. The students themselves commented on the changes they had seen ‘ less chaos, less swearing, less aggression’ in Term 4. 

●​ The provision of the Board funded teacher aide was instrumental in enabling teachers to provide the strategies for safety, regulation and 
increasing self management both in class and play times.  

●​ Heritage Language groups for our culturally diverse students to connect with their heritage language and culture. Supporting their whānau to integrate 
into school life through network events. 

●​ Continued to develop cultural competence of teaching staff - Kura Ahurea, Te Puna Reo  
●​ Continued to offer multiple avenues for student leadership, planning of and engagement in school events and improvements.  
●​ A bigger picture wellbeing goal was set focusing on lifting the Prosocial Student Culture and Student’s Social Strategies scores, and reducing the 

Aggressive Student Culture scores in the Wellbeing at School report. 
●​ The Wellbeing at School Survey was conducted earlier in the year and other evidence was sought to inform the target from a range of sources rather 

than a single source. 
 

 
Reasons for Variance/Why it happened:- 

 
●​ See also comments about discrepancies between survey data and anecdotal or school-led evidence and fluctuations in aspect scores over time. 
●​ The school has wonderings about the students’ ability to deeply understand what the survey questions are asking, their consideration of their answers 

and the consistency of answers in the Pro-social student culture and strategies aspect of the survey when this is the only section of the survey where 
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the statements are both framed negatively (unlike the rest of the survey which has positive statements) and also have a different scoring rate (based 
on how many times an incident happens rather than ‘Strongly Agree, Agree, Disagree, Strongly Disagree’ like the rest of the survey). 

●​ ‘Prosocial student culture’ & ‘Students Social Strategies' targets may have been a little ambitious given the maximum increase seen in the table above 
for an aspect over a year is between 4-5%. 

●​ Results from only one source (as with the NZCER survey) are a snapshot in time and subjective responses eg: rating can be impacted by incidents or 
something that happened that day – not monitored over the year 

●​ Aspect based targets - ‘Respect for culture’ & ‘Aggressive student culture’ - give a bigger picture of the school’s progress in wellbeing over time. 
●​ Board funded additional teacher aide hours throughout 2025 to support teachers with the complex needs in the Year 4/5 area of the school - this in 

turn has an impact on the positive learning environment for all students. 
●​ Board funded .5FTTE to provide additional academic (through smaller groups and teacher:student ratios) and social emotional support for areas of 

high need across the school. 
●​ The 2025 Year 4/5 cohort includes some students with high levels of both academic and social/emotional need. Given this the results in the 

social/emotional aspects are pleasing.  
●​ Turangawaewae (a sense of belonging) and seeking/responding to student voice continues to be a major focus in our Annual Plan actions 
●​ Explicit teaching of social emotional regulation  - this remains a focus of our PB4L work 

 
Next steps in 2026:- 
 

●​ Maintain the focus on Pro-Social student culture and strategies through similar actions as in 2025 to continue to embed a positive student culture.  
●​ Continue the focus on valuing students' culture and family background continues to be an identified focus for 2026. 
●​ Explore other methods of gathering information against the targets, including a school devised survey - drawing on Board expertise. 

 

 
 

Reading - Target & Analysis 
 
Target 2 – Reading Key: Achieved / Not achieved 
 
To continue to increase the percentage of students who are achieving at or above the appropriate curriculum level in Reading by 
December 2025, especially in the identified target groups of Year 4, Year 5 and Year 6 students. 
 
All cohort groups will be accelerated so that a greater number are achieving at or above the appropriate curriculum level by December 2025. 

-​ A change from 80% of all Year 1-6 students in 2024 to at least 82 - 85% achieving at/above. 
 
Note: Due to the change in how we are reporting assessment information in 2025 (moving from OTJs for Year 1-6 to standardised 
assessments only for Year 4-6), we are reporting here the number of Year 4-6 students achieving at/above instead of across the 
school: 
 

Not achieved - 69% of Year 4-6 cohort (95/138 students) achieving at/above the expected curriculum level.  
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-​ Target with the students who were unable to access the e-asTTle reading assessment removed. 
 
Not achieved - 80% of the Year 4-6 cohort (95/119 students) achieving at/above the expected curriculum level.  

 
The target this year is to move at least the following number of students in the identified group to be reading at/above appropriate curriculum 
level by December 2025: 
 

-​ 67% Year 4 cohort (26/39 Year 3 students in 2024) to at least 70-75% achieving at/above 
 
Not achieved - currently have 63% of Year 4 cohort (27/43 students) achieving at/above the expected curriculum level.  

 
-​ Target with the students who were unable to access the e-asTTle reading assessment removed. 

 
Achieved - 84% of Year 4 cohort (27/32 students) achieving at/above the expected curriculum level.  

 
-​ 80% of Year 5 cohort (35/44 Year 4 students in 2024) to 80-85% achieving at/above (to maintain 2024 progress) 

 
Not achieved - currently have 62% of Year 5 cohort (26/42 students) achieving at/above the expected curriculum level.  
 

-​ Target with the students who were unable to access the e-asTTle reading assessment removed. 
 
Not achieved -  74% of Year 5 cohort (26/35 students) achieving at/above the expected curriculum level.  

 
-​ 84% of Year 6 cohort (41/49 Year 5 students in 2024) to at least 85-90% achieving at/above 

 
Not achieved - currently have 79% of Year 6 cohort (42/53 students) achieving at/above the expected curriculum level 

-​ Target with the students who were unable to access the e-asTTle reading assessment removed. 
 
Not achieved - 81% of Year 6 cohort (42/52 students) achieving at/above the expected curriculum level.  
 

-​ 78% of Year 3-6 boys (67/86 Year 2-5 boys in 2024 ) to at least 80-85% of 2025 Year 3-6 boys achieving at/above 

Not achieved - currently have 78% of Year 4-6 cohort (40/51 students) achieving at/above the expected curriculum level. 
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Actions to Achieve Targets/What was done:- 
 

●​ BSLA refresher for teachers in Hubs 1, 2 and 3 to continue their learning and look at changes that have been brought in since training in 2022- 2024 
●​ Continuing support with BSLA across school and supporting each year group 
●​ In school PD/SM schoolwide on understanding BSLA at the other year levels 
●​ Giving support, working alongside teachers who are training 
●​ Continue supporting NE to Year 3 teachers on BSLA journey - 2 teachers training in Year 1, 1 teacher training in Year 2, 1 teacher training in Year 3 
●​ Trial BSLA (Advanced Structured Literacy) in Years 4 – 6 Structured Reading and PLD in this area for 6 teachers Terms 1-2 
●​ Year 4-6 teachers training in BSLA Terms 3 and 4 
●​ New English Curriculum Refresh and continue to align with school poutama etc 
●​ Look at how BSLA/ASLA assessment aligns with MOE mandated assessment tools and timeline 

             (e-astlle, PAT) 
●​ Extra support working with Tier 2  4 x a week for 30 mins each group each day (students not making expected progress) 
●​ Leadership Training in BSLA undertaken 
●​ Working with LSC who is working alongside children that need support that fall outside the Tier 2 support (Years 0-2 only at this stage) 
●​ Literacy whānau evening  
●​ Each new entrant family have had a discussion around what reading is like at Bellevue and what they can do to help at home 
●​ Teachers doing observations of colleagues doing BSLA at different Year levels 

. 
Reasons for Variance/Why it happened:- 
 

●​ Three ‘refreshed’ changes to this curriculum area within a year made it difficult to sustain any progress on familiarity with new content as well as 
difficult making and moderating teacher judgements when progress benchmarks are continually shifting. 

●​ Teachers were training throughout the year at different year levels to where they were teaching previously 
●​ Continued sickness, absences, causing disruptions to teaching programmes 
●​ Student transitions ie: movement in and out of the school - this has a large impact on student achievement data 
●​ Making and adjusting to curriculum changes and assessment tools and requirements that are ever changing 
●​ Many new students across the school are ESOL - now 20% of the school population.  
●​ Year 4-6 Teachers training and teaching during terms 3-4 
●​ Teachers supporting learning and behaviour needs. Approx 30% of all impacting both within hubs and across the school - reduces time for learning. 
●​ Large number of our ELL students not able to access assessment 

 
Next steps in 2026:- 
 

●​ Continuing embedding BSLA across school, embedding evidence-based literacy practices to enhance student engagement, confidence, and 
achievement in literacy. 

●​ Implementation of Tier 2 Literacy Support for identified students 
●​ Continuing schoolwide work on refreshed curriculum and adapting systems in response to this 
●​ Embedding BSLA assessment across the school and which ones to use at which year level 
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●​ BSLA Spelling Programme implemented across the school 
●​ Look at how BSLA assessment aligns with MOE mandated assessment tools and timeline 

             (e-astlle, PAT) 
●​ Across all cohort groups, continue to develop the critical reading skills of inference, synthesis, and evaluation.  
●​ Continue to build foundational literacy skills for our ELLs through targeted BSLA teaching, focusing on phonics, vocabulary development, and reading 

comprehension, to support confident and independent language use. 
●​ Continue to use BSLA assessments to monitor the progress of students who remain at Level 1 of the curriculum. 

 
 

Writing - Target & Analysis 
 

Target 3 – Writing Key: Achieved / Not achieved 
 
To continue to increase the percentage of students who are achieving at or above the appropriate curriculum level in Writing by 
December 2025, especially in the identified target groups of Year 4, Year 5 and Year 6 students. 
 
All cohort groups will be accelerated so that a greater number are achieving at or above the appropriate curriculum level by December 2025. 

-​ A change from 73% of all Year 1-6 students in 2023 to at least 75-80% achieving at/above. 
 
Note: Due to the change in how we are reporting assessment information in 2025 (moving from OTJs for Year 1-6 to standardised 
assessments only for Year 3-6), we are reporting here the number of 
Year 3-6 students achieving at/above instead of across the school: 
 

-​ Not achieved - 63% of Year 3-6 cohort (110/176 students) achieving at/above the expected curriculum level.  
 
The target this year is to move at least the following number of students in the identified group to be writing at/above appropriate curriculum level 
by December 2025: 
 

-​ 41% Year 4 cohort (16/39 Year 3 students in 2024) to at least 50-55% achieving at/above 
Achieved - currently have 68% of Year 4 cohort (27/40 students) achieving at/above the expected curriculum level.  
 

-​ 70% of Year 5 cohort (31/44 Year 4 students in 2024) to at least 75-80% achieving at/above 
Not achieved - currently have 45% of Year 5 cohort (19/42 students) achieving at/above the expected curriculum level. 
 

-​ 82% Year 6 cohort (40/49 Year 5 students in 2024) to at least 85 - 90% achieving at/above 
Not achieved - currently have 73% of Year 6 cohort (38/52 students) achieving at/above the expected curriculum level.  
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-​ 64% Boys (55/86 Year 2-5 students in 2024) to at least 70-75% of 2025 Year 3-6 boys achieving at/above 
Not achieved - currently have 55% of Year 3-6 cohort (48/87 students) achieving at/above the expected curriculum level. 
 

Actions to Achieve Targets/What was done:- 
 

●​ easTTle tool for writing assessment - training for all teaching staff at outset of the year due to this being a mandated tool - later announcements in the 
year that this tool was no longer to be used made moderation of these decisions pointless 

●​ Continued focus on purposeful and experiential writing. 
●​ Referrals made to Resource Teacher of Literacy, Resource Teachers of Learning and Behaviour and Learning Support Coordinators and for assistive 

technology to support identified students. We have 1 successful assistive technology application.. 
●​ Teachers across the school have continued to explore different resources and avenues to engage students in writing. 
●​ There has been a continued focus on the purpose of writing and the sharing of it with an audience. 
●​ The focus has been on the accuracy of smaller pieces of writing and writing over a sustained period of time - quality over quantity 
●​ The progress tracker continues to be used school-wide. Staff are collaboratively discussing and problem solving, focused on student progress and 

achievement. 
●​ Schoolwide introduction of new writing progressions. These are aligned with the October 2024 version of the refreshed curriculum, whilst still holding 

on to things that we value, e.g. student voice. 
●​ Year 4-6 teachers have taken part in the BSLA trial and are now implementing this in their spaces. The approach focuses mostly on reading, but also 

links to writing through grammar and morphology sessions. 
●​ Year 0-3 cohorts have focused heavily on creating more meaning and purpose behind writing tasks. This has seen a shift from daily writing on different 

topics to more sustained pieces over a series of days, and using different materials (e.g. whiteboards). This has also fuelled an increase in student 
engagement and feelings of success. The children are also more aware of their strengths and next steps in the writing process. 
 

Reasons for Variance/Why it happened:- 
 

●​ Three ‘refreshed’ changes to this curriculum area within a year made it difficult to sustain any progress on familiarity with new content as well as 
difficult making and moderating teacher judgements when progress benchmarks are continually shifting. 

●​ Indecision from MoE about which tools should be used has led to time spent investing in learning tools which are no longer to continue 
●​ Continued disruptions to learning programmes due to absences, sickness, and the ongoing impact on attendance. 
●​ There continues to be an increase in students taking extended absences from school, e.g. more than a month at a time. 
●​ Student transitions ie: movement in and out of the school - this has a large impact on student achievement data 
●​ A growing percentage of students are ELL, with many unable to speak English when they arrived at school. 
●​ Our Year 4/5 cohort have been supported throughout the year with some students demonstrating challenging behaviours. The first two terms of the 

year saw the teachers focus intensively on behaviour management and classroom culture. Huge successes and gains in this area then saw more of 
an ability to focus on Literacy in the second half of the year. 

 
Next steps in 2026:- 
 

●​ Continuing schoolwide work on the refreshed Literacy curriculum and adapting school systems in response to this, e.g. updating school writing 
progressions to match the October 2025 refresh of the curriculum. 

●​ Continued assessment for learning focuses on identifying and supporting students to achieve explicit next steps: 
●​ Spelling: improve accuracy with challenging words and enhance the transfer of spelling knowledge from BSLA reading to writing. 
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●​ Exploration of BSLA writing tools - only recently released. 
●​ Punctuation: use sentence punctuation accurately and consistently. 
●​ Vocabulary: expand the range of vocabulary and use precise, effective word choices that suit the topic. 
●​ Support students to transfer their reading and spelling knowledge into their writing 
●​ Focus on developing and implementing approaches that strengthen student engagement, especially of boys, and motivation/confidence in writing. This 

may include exploring teaching practices that offer students greater choice, purpose, and authentic audiences for their writing. 
●​ Exploring further options for Professional Learning Development. 

 

Mathematics - Target & Analysis 
 
Target 4 – Mathematics Key: Achieved / Not achieved 
 
To continue to increase the percentage of students who are achieving at or above the appropriate curriculum level in Mathematics by 
December 2025, especially in the identified target groups of Year 4, Year 5 and Year 6 students. 
 
All cohort groups will be accelerated so that a greater number are achieving at or above the appropriate curriculum level by December 2025. 
 

-​ A change from 81% of all Year 3-6 students in 2024 to at least 85-90% achieving at/above. 
Achieved - currently have 84% of all Year 3-6 students (147/175 students) achieving at/above the expected curriculum level.  
 

The target this year is to move at least the following number of students in the identified group to be at/above appropriate curriculum level by 
December 2025: 

-​ 77% Year 4 (30/39 Year 3 students in 2024) to at least 80-85% achieving at/above 
Achieved - currently have 83% of Year 4 cohort (33/40 students) achieving at/above the expected curriculum level. 
 

-​ 80% of Year 5 cohort (35/44 Year 4 students in 2024) to at least 80-85% achieving at/above 
Not achieved - currently have 79% of Year 5 cohort (33/42 students) achieving at/above the expected curriculum level. 
 

-​ 69% of Year 6 cohort (34/49 Year 5 students in 2024) to at least 70-75% achieving at/above   
Achieved - currently have 86% of Year 6 cohort (45/52 students) achieving at/above the expected curriculum level. 

 
Actions to Achieve Targets/What was done:- 
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●​ The Maths Lead Teacher facilitated a Teacher Only Day at the beginning of the year, revisiting evidence-based best practice in Mathematics. This 
included unpacking Making it Count: Teaching Maths in Years 1–3 and then taking an in-depth look at Te Mātaiaho. Teachers familiarised themselves 
with the refreshed Mathematics and Statistics curriculum and considered the implications for teaching and learning. 

●​ Teachers are implementing the refreshed Mathematics and Statistics curriculum and beginning to align classroom practices with the updated 
curriculum expectations. 

●​ Teachers and Teacher Aides participated in the first two of four Ministry of Education Mathematics PLD days facilitated by Evaluation Associates.  
●​ Year 3–5 teachers attended a workshop led by Julie Roberts during our Te Koriwai ō Horokiwi Cluster Teacher Only Day. The workshop focused on 

analysing PAT data and using these insights to inform teaching and e-learning. 
●​ Creation of schoolwide Maths progressions aligned with the October 2024 refreshed curriculum. 
●​ Maths Basic Fact-a-thon – raising funds to support and enhance mathematics programmes. 
●​ A schoolwide audit of mathematics resources was completed, and Numicon materials have been ordered for the start of 2026. 
●​ Extension Maths programmes offered – Otago Problem Solving, ICAS 
●​ Continued attendance at the Wellington North Maths Cluster termly hui. 

 
 
Reasons for Variance/Why it happened:- 
 

●​ Three ‘refreshed’ changes to this curriculum area within a year made it difficult to sustain any progress on familiarity with new content as well as 
difficult making and moderating teacher judgements when progress benchmarks are continually shifting. 

●​ School wide focus and priority given to Literacy. 
●​ For one cohort identified in the data as not meeting the expected Mathematics goals, the focus has been on supporting their social and emotional 

wellbeing, as well as behaviour. These students have received ongoing additional support in these areas. 
●​ Data variance is influenced by the varied needs of the Pasifika cohort, such as ORS support, ELL requirements, referrals for specific needs, and 

attendance concerns. 
●​ Student transitions ie: movement in and out of the school - this has a large impact on student achievement data 

 
 
Next steps in 2026:- 
 

●​ Ongoing schoolwide work relating to the implementation of the Mathematics and Statistics learning area.  
●​ Attendance at days three and four of the Ministry of Education Mathematics Professional learning development.  
●​ Strengthen teacher capability to analyse and evaluate summative data to identify specific conceptual gaps to inform planning. 
●​ Develop and implement culturally responsive instructional strategies to significantly improve mathematics outcomes and close achievement gaps for 

our Pasifika learners. 
●​ Implement a targeted Tier 2 Maths support programme for students scoring Stanine 4 (borderline proficiency) to accelerate their progress toward 

expected standards. 
●​ Systematically strengthen the teaching of early number skills through targeted, manipulative-based learning experiences, focusing on building 

conceptual understanding of relationships, counting, and foundational place value. 
●​ Continue to ensure that all staff are consistently using the Progress Tracker as agreed and understand how to use it effectively. Additional support and 

guidance will be provided as required. 
●​ Realign our Bellevue School Mathematics Progressions with the most recent updated curriculum - October 2024 
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●​ Community Evening on Mathematics – an opportunity for families to engage with the school’s mathematics programmes, understand teaching 
approaches, and explore ways to support their children’s learning at home. 

 
Bellevue Giving Effect to Te Tiriti o Waitangi  
(Also see Reviewed Annual Plan outcomes) 
 
This statement is prepared using the outcomes identified in Ka Hikitia Ka Hāpaitia - The Māori Education Strategy: 
 
Te Whānau - Education provision responds to learners within the context of their whānau 
 

●​ Maintained hui for whānau Māori - establishing relationship, seeking guidance on their priorities and school direction 
●​ School planning and procedures beginning to be more biculturally framed - guided by Ka Hikitia Ka Hāpaitia and whānau Māori 
●​ Annual planning goals around developing understanding of what it means to work in a bicultural partnership 
●​ Te Puna Reo Language & Tikanga resource shared with whānau for learning at home to support that at school 

 
Te Tangata - Māori are free from racism, discrimination and stigma in education 
 

●​ Ongoing conversations with staff continue (teacher only day, staff meetings) exploring cultural competence, systemic/unconscious bias  
●​ Our Māori learners continue to report a strong sense of belonging in our annual Wellbeing at School survey 
●​ We have increased the number of both formal and informal opportunities for families to engage with one another and with the school 
●​ Normalising karakia, waiata and appropriate tikanga as part of school operations 

 
Te Kanorautanga - Māori are diverse and need to be understood in the context of their diverse aspirations and lived experiences 
 

●​ Our Māori learners are achieving equitable outcomes - across all of Reading, Writing and Mathematics  
●​ Kaiako are increasingly seeking and responding to student voice to refine teaching and learning programmes and approaches 
●​ Continued focus on Tūrangawaewae in the school is strengthening relationships with local marae (visiting, planting) and building a bank of resources 

for students to draw from to understand the whakapapa of the whenua, planting within our kura 
●​ Students are actively encouraged to take positive action for the improvement of their community 

 
Te Tuakiritanga - Identity, language and culture matter for Māori learners 
 

●​ Working with kaiāwhina Māori and Māturanga Māori in-school leaders to continue to grow our understanding of Pōwhiri tikanga, kete or karakia and 
waiata and strengthen our Kapa Haka group. 

●​ Aroha (developed with whānau Māori in 2023 as a guiding concept for our school) is the concept that guides our school values and processes.  
●​ Continued to offer Te Puna Reo Programme (previously Te Reo Tuatahi, begun in 2023) for consistent schoolwide development in language and 

tikanga for students, staff and families. 
●​ Continued Level 4 Māori Language funding - teaching upwards of 3 hours a week Te Reo Māori, integrated throughout the day, in Years 4-6. 

 
Te Rangatiratanga - Māori exercise their authority and agency in education. 
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●​ Continued to work alongside Kura Ahurea (Te Ātiawa ki Te Whanganui a Tara/Taranaki Whānui perspective on local historical narratives, tikanga and 

kawa) for cultural support in 2025, building on the work from 2024. 
●​ Continuing to seek guidance and support from those with expertise in developing strong Te Tiriti partnerships and from our whānau Māori when 

considering school direction. 
●​ Continue to work in partnership with Te Korowai ō Horokiwi Cluster schools, tangata whenua in the community and Ngā Hau e Whā o Paparārangi 

Marae in developing consistent, community oriented pathways for our tamariki. 
●​ Board statement in support of Te Tiriti sent to Minister in November  

 
Kiwi Sport Funding   

In the 2025 Operations Grant, Bellevue School received a total of $4,089.64 from the Ministry of Education.  This was used to subsidise swimming lessons for the whole school 

at Keith Spry Pool Johnsonville and Rewa Rewa Primary School Pool. 

 

Equal Employment Opportunities policy assurance 

The Bellevue Board has policies in place that meet the requirements of the Equal Employment Opportunities requirements of the Education & Training Act 2020 (Section 597) 

and the school has followed these. 
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